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All Candidates' performance across questions

Question Title N Mean S D Max Mark F F Attempt %
1A 1424 14.7 6.4 30 49 71.9
1B 1373 13.7 6.7 30 45.6 69.3
2A 535 11.9 7 30 39.6 27
2B 547 14 6.3 30 46.8 27.6
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Sticky Note
Usually the question number

Sticky Note
The number of candidates attempting that question

Sticky Note
The mean score is calculated by adding up the individual candidate scores and dividing by the total number of candidates. If all candidates perform well on a particular item, the mean score will be close to the maximum mark. Conversely, if candidates as a whole perform poorly on the item there will be a large difference between the mean score and the maximum mark. A simple comparison of the mean marks will identify those items that contribute significantly to the overall performance of the candidates.However, because the maximum mark may not be the same for each item, a comparison of the means provides only a partial indication of candidate performance. Equal means does not necessarily imply equal performance. For questions with different maximum marks, the facility factor should be used to compare performance.

Sticky Note
The standard deviation measures the spread of the data about the mean score. The larger the standard deviation is, the more dispersed (or less consistent) the candidate performances are for that item. An increase in the standard deviation points to increased diversity amongst candidates, or to a more discriminating paper, as the marks are more dispersed about the centre. By contrast a decrease in the standard deviation would suggest more homogeneity amongst the candidates, or a less discriminating paper, as candidate marks are more clustered about the centre.

Sticky Note
This is the maximum mark for a particular question

Sticky Note
The facility factor for an item expresses the mean mark as a percentage of the maximum mark (Max. Mark) and is a measure of the accessibility of the item. If the mean mark obtained by candidates is close to the maximum mark, the facility factor will be close to 100 per cent and the item would be considered to be very accessible. If on the other hand the mean mark is low when compared with the maximum score, the facility factor will be small and the item considered less accessible to candidates.

Sticky Note
For each item the table shows the number (N) and percentage of candidates who attempted the question. When comparing items on this measure it is important to consider the order in which the items appear on the paper. If the total time available for a paper is limited, there is the possibility of some candidates running out of time. This may result in those items towards the end of the paper having a deflated figure on this measure. If the time allocated to the paper is not considered to be a significant factor, a low percentage may indicate issues of accessibility. Where candidates have a choice of question the statistics evidence candidate preferences, but will also be influenced by the teaching policy within centres.
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AS RELIGIOUS STUDIES 
 


MARKING INSTRUCTIONS 
 


 
Positive marking 
 
It should be remembered that candidates are writing under examination conditions and credit 
should be given for what the candidate writes, rather than adopting the approach of 
penalising him/her for any omissions. It should be possible for a very good response to 
achieve full marks and a very poor one to achieve zero marks. Marks should not be 
deducted for a less than perfect answer if it satisfies the criteria of the mark scheme.  
 
Exemplars in the mark scheme are only meant as helpful guides. Therefore, any other 
acceptable or suitable answers should be credited even though they are not actually stated 
in the mark scheme. 
 
Two main phrases are deliberately placed throughout each mark scheme to remind 
examiners of this philosophy. They are: 
 


 “Candidates could include some of the following, but other relevant points  should be 
credited.” 


 “This is not a checklist, please remember to credit any valid alternatives.” 
 
Rules for Marking 
 


1. Differentiation will be achieved on the basis of candidates' response. 
 


2. No mark scheme can ever anticipate or include every possible detail or interpretation; 
examiners should use their professional judgement to decide whether a candidate's 
particular response answers the question in relation to the particular assessment 
objective. 


 
3. Candidates will often express their ideas in language different from that given in any 


mark scheme or outline. Positive marking therefore, on the part of examiners, will 
recognise and credit correct statements of ideas, valid points and reasoned 
arguments irrespective of the language employed. 


 
Banded mark schemes 
 
Banded mark schemes are divided so that each band has a relevant descriptor. The 
descriptor provides a description of the performance level for that band. Each band contains 
marks. Examiners should first read and annotate a candidate's answer to pick out the 
evidence that is being assessed in that question. Once the annotation is complete, the mark 
scheme can be applied. This is done as a two stage process. 
 
Banded mark schemes stage 1 – deciding on the band 
 
When deciding on a band, the answer should be viewed holistically. Beginning at the lowest 
band, examiners should look at the candidate's answer and check whether it matches the 
descriptor for that band. Examiners should look at the descriptor for that band and see if it 
matches the qualities shown in the candidate's answer. If the descriptor at the lowest band is 
satisfied, examiners should move up to the next band and repeat this process for each band 
until the descriptor matches the answer. 
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If an answer covers different aspects of different bands within the mark scheme, a ‘best fit’ 
approach should be adopted to decide on the band and then the candidate's response 
should be used to decide on the mark within the band. For instance, if a response is mainly 
in band 2 but with a limited amount of band 3 content, the answer would be placed in band 
2, but the mark awarded would be close to the top of band 2 as a result of the band 3 
content. 
 
Banded mark schemes stage 2 – deciding on the mark 
 
Once the band has been decided, examiners can then assign a mark. During standardising 
(at the Examiners’ marking conference), detailed advice from the Principal Examiner on the 
qualities of each mark band will be given. Examiners will then receive examples of answers 
in each mark band that have been awarded a mark by the Principal Examiner. Examiners 
should mark the examples and compare their marks with those of the Principal Examiner. 
 
When marking, examiners can use these examples to decide whether a candidate's 
response is of a superior, inferior or comparable standard to the example. Examiners are 
reminded of the need to revisit the answer as they apply the mark scheme in order to 
confirm that the band and the mark allocated is appropriate to the response provided. 
Indicative content is also provided for banded mark schemes. Indicative content is not 
exhaustive, and any other valid points must be credited. In order to reach the highest bands 
of the mark scheme a learner need not cover all of the points mentioned in the indicative 
content, but must meet the requirements of the highest mark band.  
 
Awarding no marks to a response 
 
Where a response is not creditworthy, that is it contains nothing of any relevance to the 
question, or where no response has been provided, no marks should be awarded. 
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AS Generic Band Descriptors 
 


Band Assessment Objective AO1 – Part (a) questions   30 marks 
 


Demonstrate knowledge and understanding of religion and belief, including: 


- religious, philosophical and/or ethical thought and teaching  
- influence of beliefs, teachings and practices on individuals, communities and societies  
- cause and significance of similarities and differences in belief, teaching and practice  


- approaches to the study of religion and belief. 


 
 
 
5 


25-30 marks 


 Thorough, accurate and relevant knowledge and understanding of religion and belief.  


 An extensive and relevant response which answers the specific demands of the question set. 


 The response shows an excellent standard of coherence, clarity and organisation.  


 The response demonstrates extensive depth and/or breadth. Excellent use of evidence and 
examples. 


 Thorough and accurate reference made to sacred texts and sources of wisdom, where appropriate. 


 Thorough and accurate use of specialist language /vocabulary in context. 


 Excellent spelling, punctuation and grammar. 


 
 
4 


19-24 marks 


 Accurate and relevant knowledge and understanding of religion and belief.  


 A detailed, relevant response which answers the specific demands of the question set. 


 The response shows a very good standard of coherence, clarity and organisation.  


 The response demonstrates depth and/or breadth. Good use of evidence and examples. 


 Accurate reference made to sacred texts and sources of wisdom, where appropriate. 


 Accurate use of specialist language and vocabulary in context.  


 Very good spelling, punctuation and grammar. 


 
 
3 


13-18 marks 


 Mainly accurate and relevant knowledge and understanding of religion and belief.  


 A satisfactory response, which generally answers the main demands of the question set. 


 The response shows a satisfactory standard of coherence, clarity and organisation.  


 The response demonstrates depth and/or breadth in some areas. Satisfactory use of evidence and 
examples. 


 Mainly accurate reference made to sacred texts and sources of wisdom, where appropriate. 


 Mainly accurate use of specialist language and vocabulary in context. 


 Satisfactory spelling, punctuation and grammar. 


 
 
 
2 


 


7-12 marks 


 Limited knowledge and understanding of religion and belief. Basic level of accuracy and relevance.  


 A basic response, addressing some of the demands of the question set. 


 Partially accurate response, with some signs of coherence, clarity and organisation.  


 The response demonstrates limited depth and/or breadth, including limited use of evidence and 
examples. 


 Some accurate reference made to sacred texts and sources of wisdom, where appropriate. 


 Some accurate use of specialist language and vocabulary in context. 


 Some minor, recurring errors in spelling, punctuation and grammar. 


 
 
1 


1-6 marks 


 Very limited knowledge and understanding of religion and belief. Low level of accuracy and 
relevance.  


 A very limited response, with little attempt to address the question.  


 Very limited accuracy within the response with little coherence, clarity and organisation. 


 The response demonstrates very limited depth and/or breadth. Very limited use of evidence and 
examples. 


 Little or no reference made to sacred texts and sources of wisdom, where appropriate. 


 Some grasp of basic specialist language and vocabulary 


 Errors in spelling, punctuation and grammar affect the meaning and clarity of communication. 
 


N.B.  A maximum of 2 marks should be awarded for a response that only demonstrates 


     'knowledge in isolation' 


0  No relevant information. 
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Band 


Assessment Objective AO2- Part (b) questions  30 marks 


Analyse and evaluate aspects of, and approaches to, religion and belief, 


including their significance, influence and study. 


5 


25-30 marks 
 


 Confident critical analysis and perceptive evaluation of the issue. 


 A response that successfully identifies and thoroughly addresses the issues raised by the 
question set. 


 The response shows an excellent standard of coherence, clarity and organisation.  


 Thorough, sustained and clear views are given, supported by extensive, detailed reasoning 
and/or evidence. 


 Thorough and accurate use of specialist language and vocabulary in context. 


 Excellent spelling, punctuation and grammar. 


4 


19-24 marks 


 


 Purposeful analysis and effective evaluation of the issue. 


 The main issues raised by the question are identified successfully and addressed. 


 The response shows a very good standard of coherence, clarity and organisation.  


 The views given are clearly supported by detailed reasoning and/or evidence. 


 Accurate use of specialist language and vocabulary in context. 


 Very good spelling, punctuation and grammar. 


3 


13-18 marks 


 


 Satisfactory analysis and relevant evaluation of the issue. 


 Most of the issues raised by the question are identified successfully and have generally been 


addressed. 


 The response shows a satisfactory standard of coherence, clarity and organisation.  


 Most of the views given are satisfactorily supported by reasoning and/or evidence. 


 Mainly accurate use of specialist language and vocabulary in context. 


 Satisfactory spelling, punctuation and grammar. 


2 


7-12 marks 


 


 Some valid analysis and inconsistent evaluation of the issue. 


 A limited number of issues raised by the question set are identified and partially addressed. 


 Partially accurate response, with some signs of coherence, clarity and organisation.  


 A basic attempt to justify the views given, but they are only partially supported with reason 


and/or evidence. 


 Some accurate use of specialist language and vocabulary in context. 


 Some minor, recurring errors in spelling, punctuation and grammar. 


1 


1-6 marks 


 


 A basic analysis and limited evaluation of the issue. 


 Very limited accuracy within the response, with little coherence, clarity and organisation. 


 An attempt has been made to identify and address the issues raised by the question set.  


 Little attempt to justify a view with reasoning or evidence. 


 Some grasp of basic specialist language and vocabulary. 


 Errors in spelling, punctuation and grammar affect the meaning and clarity of communication. 


0     No relevant analysis or evaluation. 
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2.  (a) Compare how the Divine Command Theory and Ethical Egoism define what 
makes an action moral. [AO1 30] 


 
Candidates could include some of the following, but other relevant 
responses should be credited. 
 


 Both theories are meta-ethical theories focusing on the whole concept of 
morality and on what makes a moral action. 


 Divine Command Theory sees God as the origin and regulator of morality – 
what is good is what God says is good.  


 A moral action is therefore one which God commands. 


 Right and wrong are seen as objective truths based on God’s will as the 
divine lawgiver. These truths should form the foundation of any human 
system of morality.  


 Adams offers a modified version of Divine Command Theory and states that 
an action is moral if it obeys the commands of a loving God, thus avoiding 
some of the more obvious criticisms of the theory. 


 Ethical Egoism claims that an action is moral if it is based on the self-
interest of the agent. It assumes that is it right for a person to pursue their 
own well-being. 


 This is usually based on psychological egoism which claims that human 
nature is such that all our actions are motivated by self-interest. 


 Moral decisions should focus on the long-term rather than short-term 
interests of the agent, which may involve doing actions which appear 
altruistic but which ultimately benefit the agent. 


 Stirner rejects the concept of egoism based purely on material gain (as 
defined by capitalism), as greed is only one part of the ego. He looks more 
broadly at the interests of individuals and at other aspects of the ego such 
as empathy and critical thought. An action is moral if it serves the interests 
of the individual in the broadest sense and does not restrict this to one 
aspect of the ego. 


 Stirner argues for a ‘union of egoists’ in which each would cooperate with 
others out of mutual self-interest. A moral action would therefore be one in 
which the individual cooperates freely with others because of their mutual 
interests. 


 
 


This is not a checklist, please remember to credit any valid alternatives. 
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2. (b) ‘Morality is whatever God commands.’  
 
  Evaluate this view. [AO2 30] 
 


Candidates could include some of the following, but other relevant 
responses should be credited. 


 


 This statement certainly fits in with the claims of Divine Command Theory. 


The question remains whether this is the best definition of a moral action. 


 A line of argument in favour of the statement is that morality can only be 


based on God’s commands as God is the creator of the universe and 


morality is built into the universe as part of God’s plan. 


 In addition, God is the only objective source of morality – to define moral 


actions in human terms is to invite subjective and biased decision-making. 


 However, this line of argument leads to the Euthyphro dilemma – is an 


action good because it is loved by God or does God only love good 


actions? 


 To develop this idea, God could command actions which we would regard 


as wrong, but these would have to be seen as moral according to this view. 


This makes morality completely arbitrary. 


 Alternatively there could be a moral standard higher than God, questioning 


God’s omnipotence. 


 It could be argued that Adam’s modified Divine Command Theory allows a 


solution to the Euthyphro dilemma as God’s loving nature means that he 


will not command actions that we might see as immoral. 


 On the other hand, different religions claim that different things are 


commanded by God. There is no way to judge which things are genuinely 


commanded by God. 


 An alternative line of argument would be to consider the idea that morality 


must be based on something other than commands, as just because it is 


commanded, does not make it morally right (Ayer).  


 Alternative theories about what defines morality including Virtue Theory and 
Ethical Egoism may be discussed, as it may be claimed that the definition of 
morality should be focused more on human qualities or needs than on the 
will of God. 


 
 


Overall, candidates should engage with the debate and come to a 
substantiated evaluation regarding the issue raised. 
 
 
 
 
 
 
 
 
 
 


2120U20-1 GCE RS (NEW) UNIT 2 Section A – An Introduction to Religion and Ethics MS – Summer 2017/HJ 












1 








3 








1 








Sticky Note

Introduction recognises that Bentham presents Act Utilitarianism and Mill is associated with Rule.



Sticky Note

Clear identification of Bentham's focus on quality and the role of the Hedonic Calculus.  Criteria of the calculus are identified accurately. However the explanations are quite brief.







Sticky Note

Example given of the application of the calculus.  This is accurate but could be developed further.



Sticky Note

The example of gang rape was seen in a large number of responses.  In this case, the candidate does acknowledge that it 'could be seen' as justified rather than stating that it 'is' justified by Act Utilitarianism, showing a better level of understanding.



Sticky Note

Addresses the demands of the question by comparing Bentham and Mill.  Accurate definition of higher and lower pleasures is given.



Sticky Note

There is a sound general grasp of the principles Mill advocates here, although these could be explained with greater clarity.







Sticky Note

Final focus on the specific demands of the question.  The answer shows breadth of understanding across the two scholars and the material is accurate and relevant.  Band 4 22 marks



Sticky Note

Main issue is identified and addressed,  but could be supported by more detailed reasoning.



Sticky Note

Another sound point, and a line of argument is developing.







Sticky Note

Third point builds the case in favour of Mill with evaluative comment linked to the question.



Sticky Note

Sound point about the Hedonic calculus, counter-argument is less convincing and could be developed further.



Sticky Note

A fair point is raised about the focus on minorities, however the candidate poses a rhetorical question rather than giving detailed reasoning or examples to support this point.







Sticky Note

This point is not made relevant to the overall argument.



Sticky Note

Candidate moves away from the main thrust of the argument, but makes a good point about the overall clarity of the guidance given by utilitarianism.



Sticky Note

Conclusion returns to the original line of argument.  To move up to the next band, line of argument would need to be more clearly sustained throughout.Band 4 19 marks
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AS RELIGIOUS STUDIES 
 


MARKING INSTRUCTIONS 
 


 
Positive marking 
 
It should be remembered that candidates are writing under examination conditions and credit 
should be given for what the candidate writes, rather than adopting the approach of 
penalising him/her for any omissions. It should be possible for a very good response to 
achieve full marks and a very poor one to achieve zero marks. Marks should not be 
deducted for a less than perfect answer if it satisfies the criteria of the mark scheme.  
 
Exemplars in the mark scheme are only meant as helpful guides. Therefore, any other 
acceptable or suitable answers should be credited even though they are not actually stated 
in the mark scheme. 
 
Two main phrases are deliberately placed throughout each mark scheme to remind 
examiners of this philosophy. They are: 
 


 “Candidates could include some of the following, but other relevant points  should be 
credited.” 


 “This is not a checklist, please remember to credit any valid alternatives.” 
 
Rules for Marking 
 


1. Differentiation will be achieved on the basis of candidates' response. 
 


2. No mark scheme can ever anticipate or include every possible detail or interpretation; 
examiners should use their professional judgement to decide whether a candidate's 
particular response answers the question in relation to the particular assessment 
objective. 


 
3. Candidates will often express their ideas in language different from that given in any 


mark scheme or outline. Positive marking therefore, on the part of examiners, will 
recognise and credit correct statements of ideas, valid points and reasoned 
arguments irrespective of the language employed. 


 
Banded mark schemes 
 
Banded mark schemes are divided so that each band has a relevant descriptor. The 
descriptor provides a description of the performance level for that band. Each band contains 
marks. Examiners should first read and annotate a candidate's answer to pick out the 
evidence that is being assessed in that question. Once the annotation is complete, the mark 
scheme can be applied. This is done as a two stage process. 
 
Banded mark schemes stage 1 – deciding on the band 
 
When deciding on a band, the answer should be viewed holistically. Beginning at the lowest 
band, examiners should look at the candidate's answer and check whether it matches the 
descriptor for that band. Examiners should look at the descriptor for that band and see if it 
matches the qualities shown in the candidate's answer. If the descriptor at the lowest band is 
satisfied, examiners should move up to the next band and repeat this process for each band 
until the descriptor matches the answer. 
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If an answer covers different aspects of different bands within the mark scheme, a ‘best fit’ 
approach should be adopted to decide on the band and then the candidate's response 
should be used to decide on the mark within the band. For instance, if a response is mainly 
in band 2 but with a limited amount of band 3 content, the answer would be placed in band 
2, but the mark awarded would be close to the top of band 2 as a result of the band 3 
content. 
 
Banded mark schemes stage 2 – deciding on the mark 
 
Once the band has been decided, examiners can then assign a mark. During standardising 
(at the Examiners’ marking conference), detailed advice from the Principal Examiner on the 
qualities of each mark band will be given. Examiners will then receive examples of answers 
in each mark band that have been awarded a mark by the Principal Examiner. Examiners 
should mark the examples and compare their marks with those of the Principal Examiner. 
 
When marking, examiners can use these examples to decide whether a candidate's 
response is of a superior, inferior or comparable standard to the example. Examiners are 
reminded of the need to revisit the answer as they apply the mark scheme in order to 
confirm that the band and the mark allocated is appropriate to the response provided. 
Indicative content is also provided for banded mark schemes. Indicative content is not 
exhaustive, and any other valid points must be credited. In order to reach the highest bands 
of the mark scheme a learner need not cover all of the points mentioned in the indicative 
content, but must meet the requirements of the highest mark band.  
 
Awarding no marks to a response 
 
Where a response is not creditworthy, that is it contains nothing of any relevance to the 
question, or where no response has been provided, no marks should be awarded. 
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AS Generic Band Descriptors 
 


Band Assessment Objective AO1 – Part (a) questions   30 marks 
 


Demonstrate knowledge and understanding of religion and belief, including: 


- religious, philosophical and/or ethical thought and teaching  
- influence of beliefs, teachings and practices on individuals, communities and societies  
- cause and significance of similarities and differences in belief, teaching and practice  


- approaches to the study of religion and belief. 


 
 
 
5 


25-30 marks 


 Thorough, accurate and relevant knowledge and understanding of religion and belief.  


 An extensive and relevant response which answers the specific demands of the question set. 


 The response shows an excellent standard of coherence, clarity and organisation.  


 The response demonstrates extensive depth and/or breadth. Excellent use of evidence and 
examples. 


 Thorough and accurate reference made to sacred texts and sources of wisdom, where appropriate. 


 Thorough and accurate use of specialist language /vocabulary in context. 


 Excellent spelling, punctuation and grammar. 


 
 
4 


19-24 marks 


 Accurate and relevant knowledge and understanding of religion and belief.  


 A detailed, relevant response which answers the specific demands of the question set. 


 The response shows a very good standard of coherence, clarity and organisation.  


 The response demonstrates depth and/or breadth. Good use of evidence and examples. 


 Accurate reference made to sacred texts and sources of wisdom, where appropriate. 


 Accurate use of specialist language and vocabulary in context.  


 Very good spelling, punctuation and grammar. 


 
 
3 


13-18 marks 


 Mainly accurate and relevant knowledge and understanding of religion and belief.  


 A satisfactory response, which generally answers the main demands of the question set. 


 The response shows a satisfactory standard of coherence, clarity and organisation.  


 The response demonstrates depth and/or breadth in some areas. Satisfactory use of evidence and 
examples. 


 Mainly accurate reference made to sacred texts and sources of wisdom, where appropriate. 


 Mainly accurate use of specialist language and vocabulary in context. 


 Satisfactory spelling, punctuation and grammar. 


 
 
 
2 


 


7-12 marks 


 Limited knowledge and understanding of religion and belief. Basic level of accuracy and relevance.  


 A basic response, addressing some of the demands of the question set. 


 Partially accurate response, with some signs of coherence, clarity and organisation.  


 The response demonstrates limited depth and/or breadth, including limited use of evidence and 
examples. 


 Some accurate reference made to sacred texts and sources of wisdom, where appropriate. 


 Some accurate use of specialist language and vocabulary in context. 


 Some minor, recurring errors in spelling, punctuation and grammar. 


 
 
1 


1-6 marks 


 Very limited knowledge and understanding of religion and belief. Low level of accuracy and 
relevance.  


 A very limited response, with little attempt to address the question.  


 Very limited accuracy within the response with little coherence, clarity and organisation. 


 The response demonstrates very limited depth and/or breadth. Very limited use of evidence and 
examples. 


 Little or no reference made to sacred texts and sources of wisdom, where appropriate. 


 Some grasp of basic specialist language and vocabulary 


 Errors in spelling, punctuation and grammar affect the meaning and clarity of communication. 
 


N.B.  A maximum of 2 marks should be awarded for a response that only demonstrates 


     'knowledge in isolation' 


0  No relevant information. 
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Band 


Assessment Objective AO2- Part (b) questions  30 marks 


Analyse and evaluate aspects of, and approaches to, religion and belief, 


including their significance, influence and study. 


5 


25-30 marks 
 


 Confident critical analysis and perceptive evaluation of the issue. 


 A response that successfully identifies and thoroughly addresses the issues raised by the 
question set. 


 The response shows an excellent standard of coherence, clarity and organisation.  


 Thorough, sustained and clear views are given, supported by extensive, detailed reasoning 
and/or evidence. 


 Thorough and accurate use of specialist language and vocabulary in context. 


 Excellent spelling, punctuation and grammar. 


4 


19-24 marks 


 


 Purposeful analysis and effective evaluation of the issue. 


 The main issues raised by the question are identified successfully and addressed. 


 The response shows a very good standard of coherence, clarity and organisation.  


 The views given are clearly supported by detailed reasoning and/or evidence. 


 Accurate use of specialist language and vocabulary in context. 


 Very good spelling, punctuation and grammar. 


3 


13-18 marks 


 


 Satisfactory analysis and relevant evaluation of the issue. 


 Most of the issues raised by the question are identified successfully and have generally been 


addressed. 


 The response shows a satisfactory standard of coherence, clarity and organisation.  


 Most of the views given are satisfactorily supported by reasoning and/or evidence. 


 Mainly accurate use of specialist language and vocabulary in context. 


 Satisfactory spelling, punctuation and grammar. 


2 


7-12 marks 


 


 Some valid analysis and inconsistent evaluation of the issue. 


 A limited number of issues raised by the question set are identified and partially addressed. 


 Partially accurate response, with some signs of coherence, clarity and organisation.  


 A basic attempt to justify the views given, but they are only partially supported with reason 


and/or evidence. 


 Some accurate use of specialist language and vocabulary in context. 


 Some minor, recurring errors in spelling, punctuation and grammar. 


1 


1-6 marks 


 


 A basic analysis and limited evaluation of the issue. 


 Very limited accuracy within the response, with little coherence, clarity and organisation. 


 An attempt has been made to identify and address the issues raised by the question set.  


 Little attempt to justify a view with reasoning or evidence. 


 Some grasp of basic specialist language and vocabulary. 


 Errors in spelling, punctuation and grammar affect the meaning and clarity of communication. 


0     No relevant analysis or evaluation. 
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Unit 2 Section A: An Introduction to Religion and Ethics 


 
MARK SCHEME 


 
To be read in conjunction with the generic level descriptors provided. 


 
 


1.  (a) Compare how Bentham and Mill attempted to achieve the ‘greatest happiness 
for the greatest number.’  [AO1 30] 


 
Candidates could include some of the following, but other relevant 
responses should be credited. 
 


 A moral action is defined in Utilitarianism as one which fulfils the principle of 


utility – to create the ‘greatest happiness for the greatest number.’ This is 


based on the aim of pursuing pleasure and avoiding pain. 


 Bentham’s Act Utilitarianism focuses on the quantity of happiness in each 


individual action. Acts are not good or bad in themselves, but are judged by 


how well their consequences fulfil the principle of utility. As such, Act 


Utilitarianism is a relativistic and consequentialist theory. 


 The Hedonic Calculus is used to measure the quantity of pleasure by 


considering seven factors: intensity, duration, certainty, remoteness, 


fecundity, purity and extent. These factors must be applied to all who are 


affected by the action in order to make a moral decision. 


 Mill’s development of Utilitarianism focuses on the quality of pleasure rather 


than the quantity. Higher pleasures associated with the intellect are worth 


more than lower pleasures associated with the body. Therefore the principle 


of utility should be fulfilled through a greater balance of higher pleasures 


looking in the broadest sense at the ‘interests of man as a progressive 


being.’ 


 Mill’s ‘harm principle’ works towards securing the principle of utility in its 


broadest sense as it prevents people from seeking pleasure through the 


pain of others.  


 The principle of utility can be fulfilled through creating ‘rules’ based on past 


experience rather than judging each action individually. For example, the 


rule ‘do not murder’ would create the greatest overall happiness in society, 


even if it may not create happiness in an individual case.  


 Mill is seen by many scholars as a ‘weak’ Rule Utilitarian, in that the rules 
offer good general guidelines but may be broken in extreme circumstances 
to better serve utility. 


 
 


This is not a checklist, please remember to credit any valid alternatives. 
 
  







 


© WJEC CBAC Ltd.  6 


 
1. (b) ‘Mill’s version of Utilitarianism gives clearer guidance than Bentham’s when 


making moral decisions.’  
   
  Evaluate this view.  [AO2 30] 
 


Candidates could include some of the following, but other relevant 
responses should be credited. 


 


 One line of argument may be that the difficulties of quantifying happiness 


make the correct course of action unclear in many situations when following 


Bentham’s version. The hedonic calculus does not offer a purely objective 


analysis of a situation. 


 Supporting this line of argument, it could be claimed that individuals will 


judge the quantity of happiness according to their own preferences rather 


than taking into account the interests of all involved. It is unclear how to 


avoid this in Act Utilitarianism; even when applying the hedonic calculus 


there will inevitably be differences in interpretation. 


 Another line of argument is that the application of the hedonic calculus to all 


aspects of a situation is unrealistic and time-consuming therefore it cannot 


give practical guidance in real-life situations. 


 Candidates may point out that Bentham’s Act Utilitarianism could allow 


injustice to a minority in order to create the greatest happiness for the 


greatest number. This may go against our moral intuition and therefore offer 


unclear guidance. 


 However, Bentham’s Act Utilitarianism allows moral decisions to be made 


according to the specific situation, which often gives clearer guidance than 


trying to follow a more general moral rule. 


 On the other hand, Mill’s version of Utilitarianism allows for clear rules to be 


created based on the principle of utility which make it less time-consuming 


and therefore easier to apply to moral decision-making. 


 In spite of this, it may be argued that Mill’s version of the theory makes the 


principle of utility even more difficult to apply as it is not always easy to 


distinguish higher and lower pleasures. Some would go as far as to claim 


that Mill has lost the genuine flexibility of the theory in his effort to simplify 


its application. 


 Neither version can give clear guidance as both are based in some sense 
on predicting consequences, which is unreliable. 


 
 


Overall, candidates should engage with the debate and come to a 
substantiated evaluation regarding the issue raised. 


 


  












(a) Compare how the Divine Command Theory and Ethical Egoism define what makes 
an action moral. [30]


(b) ‘Morality is whatever God commands.’
Evaluate this view. [30]


0 2








Sticky Note

Brief but accurate definition with an example.  A mention of Adams but no explanation of how he modified Divine Command Theory.



Sticky Note

Ethical egoism is confused with Utilitarianism and not really understood at all.



Sticky Note

Evaluative comment cannot gain any AO1 credit.  Material will be salvaged if not repeated already in part B.Band 1 6 marks







Sticky Note

Successfully identifies the view as fitting in with D.C.T. and gives a brief example to illustrate.



Sticky Note

Uses example as counter-argument and attempts to support this point with a reason, but not very well developed.



Sticky Note

The misunderstanding of ethical egoism evident in part a means that this point is only partially accurate as an argument against the view in the question.



Sticky Note

Very simple conclusion.  The point about atheists raised in part (a) is also credited through the principle of salvage.Band 2 - 9 marks.
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(a) Compare how Bentham and Mill attempted to achieve the ‘greatest happiness for 
the greatest number’. [30]


(b) ‘Mill’s version of Utilitarianism gives clearer guidance than Bentham’s when making
moral decisions.’ 
Evaluate this view. [30]


0 1








 

Sticky Note

Candidate begins with a fairly accurate definition of each theory



 

Sticky Note



 

Sticky Note

Candidate is able to use some technical terms accurately but the explanation of ethical egoism is very simple and is not developed.



 

Sticky Note

This paragraph shows some contradiction and therefore lacks clarity, but has a simple understanding of Divine Command theory.







 

Sticky Note

There is some development of divine command theory here including a relevant quotation.



 

Sticky Note

There is some development of divine command theory here including a relevant quotation.



 

Sticky Note

Candidate is able to identify some of Stirner's terminology but the explanation is not clear.







 

Sticky Note



 

Sticky Note

Criticisms of the arguments are not relevant to the question set.



 

Sticky Note

This response shows a basic level of accuracy and relevance.  There is a little use of evidence and some accurate use of specialist language but the ideas are not developed in any great depth and there is some inaccuracy.Band 2 12 marks







 

Sticky Note

Candidate identifies the correct theory related to this question but mixes up scholars.



 

Sticky Note

Candidate identifies the correct theory related to this question but mixes up scholars.



 

Sticky Note

Candidate identifies an issue linked to the question in a simple way.







 

Sticky Note

The Euthyphro dilemma is a relevant idea to raise however it is not really understood or analysed effectively.



 

Sticky Note

A relevant issue again with a little more analysis but not much evaluation.



 

Sticky Note

Candidate repeats issues relating to the Euthyphro dilemma, indicating that they do not fully understand what they have written earlier.







 

Sticky Note

Conclusion attempts to give a judgement about the view in the question with some justification.A limited number of issues raised and partially addressed with limited clarity. Band 2 7 marks.











